














Level of Accomplishment:

In the early fall of 2009, all Cycle 1, Year 1(Grade 1) students attending schools offering the core model of
instruction and the bilingual model of instruction were tested. Cycle 1, Year 1 (Grade 1) students were
assessed in the fal of 2011. The 2009 test results will provide a baseline measurement and allow for yearly
progress comparisons. The following graph(figure 3) presents the 2009 results and the 2011 results for
Grade 1 students registered in the Core English and Bilingual programs:

Figure 3: CAT IV Early Grade 1 Literacy Results for 2009 & 2011
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Results show that in 2009, 67% of Grade 1 students following a core or bilingual program were reading at
grade level (stanine 4 or above). In 2011, the number of Grade 1 students following those programs and who
were reading at level increased to 70%. In 2009, 60% of those Grade 1 students were assessed at level for
word anaysis. In 2011, this number increased to 69%.

In 2009, 15% of Grade 1 students following a core or bilingual model of instruction were at risk for
reading (scoring stanine 1 or 2). That number decreased to 13% in 2011. In 2009, 31% of grade 1 students
were considered at risk for word analysis. This number of at risk students decreased to 23% in 2011.

Success rates thus far for the ELA June 2009, June 2010 & June 2011 EOC3 board compulsory ES are
presented in the following graph (figure 4 on the next page):
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Figure 4: ELA E.S. Success Rates for June 2009, June 2010 & June 2011
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The June 2009 results for schools offering the core model of instruction show a 61% success rate in
Responding to Literature (reading ability) and a 66% success rate for Narrative Writing. These same schools
showed an increase in success rates for the Response to Literature component of 7.3% in June 2010 and an
increase of 1.6% more by June 2011. The Narrative Writing component in these schools increased by
11.5% in June 2010 but decreased by11.8% the following year. This shows a 0.3% decrease from baseline.

The results for schools offering the immersion model of instruction show a slight decrease in the success
rate (of 0.9%) from 2009 to 2010 followed by an increase of 7.6% the next year regarding the Response to
Literature component of the ES. However, those schools showed a 2.5% increase in the success rate for the
Narrative Writing component over the past two years.

In June 2009, schools offering the bilingual model of instruction showed a 72.3% success rate in
Responding to Literature (reading ability) and an 81.9% success rate for Narrative Writing. In 2010, these
same schools showed a decrease in success rates for both the Response to Literature (by 17.2%) and the
Narrative Writing (by 3.2%) components. In June 2011, these results increased by 23.6 % for the Response
to Literature component and 1.4% for Narrative Writing from the previous year.
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What worked, what did not and what work lies ahead:

Cat IV results show an improvement in students reading at level and students' word recognition abilities at
the beginning of grade 1. In order to establish atrend, these students will continue to be monitored.

The EOC3 success rates regarding the Narrative Writing component of the board compulsory evaluation
situations in the schools offering the core model of instruction are an area of concern. However, the reading
results have significantly increased in schools offering the bilingual model of instruction. In afew years, we
will be able to determine whether a trend exists in the success rates of these two components of the ELA
EOC3 evaluation situations.

Support to all schools will continue in the form of regional professional development days, workshops to
teachers, monthly literacy facilitator training sessions and one-on-one support to teachers. Teachers will
continue to be encouraged to look at data to inform their teaching practice. Support as to how to identify
areas of concern based on data and adjust practices to respond to the identified needs will also be available
to teachers.

In reviewing the objectives set in the Partnership Agreement and based on results presented in this report,
adjustments will be made to formulate objectives that will include all of our students regardless of the model
of instruction they are receiving (i.e. core, bilingual and immersion). This goa will also be reviewed to
ensure that targets set are in line with the objectives, that monitoring instruments used are relevant and that
data gathered is pertinent.

Until now, data has been compiled using an in-house taly system. All Board results for the June EOC
evaluation situations must be compiled manually and, as such, is usually available in November or
December. The EMSB is currently exploring an aternate data management tool which would allow for data
such as elementary EOC success rates relating to June evaluation situations to be available as soon as
teachers enter them in June.
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MELS Goal and Objective(s)

#3 | Improve student retention and success of certain target groups, particularly students with
handicaps, social maladjustment or learning disabilities.

Context:

Our data shows that our current overall population of high school (HS) students decreased by more than
400 (4.3%) students from last year. However, we see that the proportion of students with Specia Needs
remained fairly stable (18.0% in 2010 versus 18.1% in 2011). These numbers shown in Table 9 take into
account all our high school population including our Special Needs High Schools, the schools in our
Alternative System and our Social Affairs Schools. The Supra-Regional Mandate High Schools include
Mackay Centre and Philip E. Layton School which comprise part of our Socia Affairs network.

In this document, Students with Handicaps, Social Maladjustments or Learning Disabilities will be
defined as Speciad Needs students. The LD category includes students with learning difficulties and
students with mild intellectual impairments. BD denotes behavioural difficulties. For simplicity purposes,
students with handicaps include those with autism spectrum disorder, severe motor impairment, severe
behaviour disorder, etc.

Table 9: EMSB Special Needs High School Enrolment by category on Sept. 30, 2010 & Sept. 30, 2011

Category of Students September 30, 2010 September 30, 2011

Total EMSB High School enrolment 9857 9448

Total Special Needs students in all HS
(Handicaps, LD and BD)

1773 | 18.0% | 1712 18.1%

Students with handicaps only in all HS 314 3.2% 344 3.6%

Students with LD and BD only in all HS 1459 14.8% 1368 14.5%

Given this increase in the proportion of Special Needs students in EMSB high schools, our goal in June
2010 wasto look at different components that could be addressed for our targeted students as indicated in
our objectives. In June 2010, our objectives were twofold. One was to look specificaly at students with
learning and behavioural difficulties who can graduate with a Secondary School Diploma (SSD) and
Diploma of Vocationa Studies (DVS). Our second objective was to look at students with handicap codes
who can be certified with qualifications with respect to the Pre-Work Training Certificate (PWTC)
and Training Certificate for Semi-Skilled Trade (TCST).

Table 10 provides us with a clear indication of the number of Special Needs Sec V students within the
EMSB who graduated with a SSD in June 2011. Our baseline of 57.6% includes only students with
learning difficulties (LD) and behavioural difficulties (BD) who graduated with a SSD in June 2011.
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Table 10: Number of EMSB SSD track students and special needs students for June 2011

Category of Students with Special Needs in Sec V June 2011

Total enrolment in Sec V 2141

Total of Students with Special Needs in Sec V 269

Students with handicaps Sec V only 31

Students with handicaps who graduated with SSD 14 45.2%
Students with LD & BD 238

Students with LD & BD who graduated with SSD 137 57.6%

With respect to the originally signed Partnership Agreement, please refer to Table 11 which outlines the
revised Objectives and Targets for Goal 3. In particular, in objective 1, the focus has been moved from
SSD and DV Sto SSD diplomaonly. The tracking systems for the Y outh Sector and the Adult Sector are
not compatible. Therefore tracking Special Needs students transferring from Youth Sector to Adult
Sector is not feasible at this time. For objective 2a and 2b, a revision was made that included all Special
Needs students rather than looking at only students with handicap codes for the certification programs.

We are looking at three types of graduation rates — i.e., one diploma and two certificates; SSD —
Secondary School Diploma (Y outh Sector); PWTC — Pre-Work Training Certificate (Y outh Sector) and
the TCST - Training Certificate for Semi-Skilled Trades (Y outh Sector).
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Table 11 indicates our baseline of 45.8% which includes all special needs students who received
certification regarding the TCST in June 2011.

Table 11: Summary of Revised Objectives and Revised Targets for Goal 3

Objective
Objective Statements Baseline Target
2010-2011 | 2014
1 To increase the percentage of students identified as | 57.6% Increase our
' having learning difficulties (LD) and/or behavioural indicated
difficulties (BD) who will graduate with a 2010-2011
Secondary School Diploma (SSD) basdline to
62.6%
2. To increase the percentage of Special Needs students | * Qualification
who will be certified with qualifications with respect baseline to be
to the PreWork Training Certificate (PWTC) determined in
June 2013 -
first
graduation
group

To increase the percentage of Special Needs students Increase our

2 who will certified with qualifications with respect to indicated
Training Certificate for Semi-skilled Trades (TCST) | 45.8%** 2010-2011

baseline to
55.8%

*Data is not currently available because the first group of studentsisin year 2 of a three-year program
(PWTC)
**The 45.8% represents 11 out of 24 students for whom certification (TCST) was requested.

Additionally, in June 2010, we looked at different components that were to be addressed for our targeted
Special Needs students. To address the needs of these students, the EM SB targeted various strategies —
one of our main strategies being the concept of Differentiated Instruction (DI). Research has shown that
DI, a comprehensive framework of effective instruction, is responsive to the diverse learning needs and
preferences of individual learners. The EM SB provides training through the Resource Teachers Network
(RTN) as a means to support schools in their implementation of differentiated instruction. The RTN isa
collaborative training model where regular teachers, resource teachers and school administrators receive
training sessions (three for elementary and three for high school) on the inclusive philosophy and
differentiation strategies. Ancther strategy we supported last year was the ArtsSmarts project, a research
study looking at the effect of artistic activity on student behaviour and engagement.
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Analysis:

The Work-Oriented Training Program (WOTP) is available for students fifteen years of age who struggle
with the regular curriculum. Two distinct training paths are offered: Pre-work Training, a three year
program, is designed for the student who has not achieved the Elementary Cycle 3 curriculum. Training
for a Semiskilled Trade, a one year program, is geared to the student who struggles with the Secondary
Cycle 1 curriculum. Both programs allow students to continue their studies through adapted instruction
in different contexts. Students obtain certification through qualifying training which prepares them for
the job market. Training programs include Health Services, Maintenance Mechanics, Administration,
Commerce and Computer Technology, Beauty Care, etc.

Figures 5 & 6: Students registered in the Work Oriented Training Programs (WOTP): Training for
Semi-Skilled Trades (TST) and Pre-Work Training Program (PWTP)

Although our goal isto increase certification, we have included data related to enrolment (seefigure 5) in
order to have a better understanding of the students registered and to track their progress in those
programs. Asafirst step, an increase in enrolment isimportant. Needless to say, we question whether the
enrolment numbers from the Figures 5 and 6 will actualy impact certification for these two programs.
Based on our first group of students who enrolled in the TST, out of the twenty-four enrolled students,
certification was requested for only eleven students for the TST. Future numbers will indicate whether
we succeed in this area. In the interim, methods of tracking WOTP students will be examined and put in
place.

Figure 5:
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An analysis of the results as shown in figure 5 indicates:

¢ Inthe year 2010-2011, the number of students enrolled in the program increased because of the
implementation of the WOTP.

o The number of students with handicaps enrolled in the TST program decreased from 4 students
(2010-2011) to 2 students (2011-2012).

e The number of students with LD & BD enrolled in the TST program increased by two students
from 2010- 2011 to 2011-2012.

o The number of students with handicaps enrolled in the PWTP increased by 14 from 2010-2011 to
2011-2012.

e The number of studentswith LD & BD enrolled in the PWTP increased by 11 from 2010-2011 to
2011-2012.

Figure 6:
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An analysis of the results as shown in figure 6 indicates:

o Thetota number of Special Needs students enrolled inthe TST is stable.
o The number of students enrolled in the PWTP program increased from 67 students (2010-2011)
to acumulative total of 92 students (2011-2012).

Before 2010-2011, the WOTP did not exist. The implementation of these programs replaced programs
such as JOP and 16+ that did not lead to certification. Registration increased from year 1 to year 2;
therefore, we anticipate that registration will continue to increase. As such, it is expected that more
students who are handicapped or with LD or BD will receive certification in the years to come. Although
current enrolment data is promising, data regarding certification (TST) is forthcoming. Of note,
certification data on the PWTP is not currently available since the first group of studentsisin year 2 of a
three-year program.
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What worked, what did not work and what work lies ahead

Our Resource Teachers Network (RTN) continues to convene six times a year — three sessions for
elementary schools and three sessions for high schools. A concerted effort, over the past academic year,
was a focus on how to increase student success, specifically the Specia Needs students through the use of
training teachers about Differentiated Instruction (DI) as well as Individualized Education Plans (IEPS).
Our goal isto work with school teams toward how to best reach the students who are not succeeding.

Specific to DI, areview of teacher and administration feedback sheets completed by participants stated
that 32% now had a better understanding of what DI referred to; 32% appreciated the video clips as a
means for better understanding what DI looks like in a classroom; 44% mentioned specific activities either
viewed or in which they participated during the workshop; 35% felt that this type of workshop needed to
be shared with all classroom teachers.

Over and above the RTN, our team presented at the March Regional Pedagogical Day Workshops again
thisyear. The topic was specifically DI. We reviewed teacher completed evaluation forms to determine
the effectiveness of the training provided. Only 4% of the respondents considered that Differentiated
Instruction was not realistic in their classroom environment; 36% appreciated learning about DI, learning
about DI assessment techniques and receiving handouts to try in a DI classroom; 43% commented on
specific aspects of DI they now better understood and/or wanted to try in their classrooms; 19% requested
follow up information and support; 9% wanted more subj ect-specific and classroom-specific assistance.

Initial training to resource teachers was provided this current year on different student learning profiles to
better meet their unique needs. Based on a favorable participant response, our intent is to help develop
more school team expertise.

Additionally the impact of ArtsSmarts on our targeted students will be reviewed once available. Last year
four schools were involved. Thisyear eleven schoolswill beinvolved in ArtsSmarts

With regard to the WOTP, one area we plan to review is the communication between guidance counselors
and specia education consultants. The goal isto better track students who are recommended for placement
in the WOTP in order to ensure that they obtain certification.

Knowing that 57.6% of our Secondary V students with LD and BD did obtain their SSD in June 2011, an
analysis will be conducted to ascertain where obstacles for graduation occurred. During the year 2011 —
2012, our intent is to extract more meaningful and detailed data pertaining to the stumbling blocks of
students with Individualized Education Plans (IEPs) on the MELS final exams. For the upcoming year,
our intent is to work collaboratively with the Pedagogical Services Department as our targeted students are
included in their overall goals.
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MELS Goal and Objective(s)

#4 | To promote a heathy and safe environment through violence prevention.

Context:

Contemporary research, primarily from the field of public health, indicates that the school environment is
a contributing factor in determining educational outcomes. Studies have shown that victims of bullying,
peer harassment and other forms of violence are more likely to suffer from mental health problems and
social exclusion as compared to non-victims. Aggressors and victims commonly experience serious
disruptions in school achievement and engagement - placing them at risk for dropping out.

In response to the prevalence of school violence and its serious consequences, Canadian schools have
rushed to adopt prevention programs. Because the magjority of these school-based programs have not
been rigorously evaluated, there exists little or no data about their impact. The concern is aso that some
prevention programs may have resulted in producing unintended, adverse effects because of poor
implementation, or failure to consider the many variables that characterize the socio-cultural and socio-
economic context of individual school environments and their students.

Consequently, researchers emphasize the need for schools to adopt a comprehensive, long-term and best-
practice approach to violence prevention. This approach involves a process requiring administrative
support for violence prevention efforts; assessments of the school climate; ongoing education and training
for students, faculty and staff; counseling and socia services to prevent, manage and respond to violent
behavior; collaboration with parents and community for resources and support; critical reviews of
discipline and behavior management practices; and evaluations to determine the effectiveness of violence
prevention programs.  In November 2009, the School Board hired a consultant to facilitate the EMSB’s
adoption of such an approach as mandated by the MELS Action Plan to Prevent and Deal with Violence.
A committee of professional staff from Pedagogical Services and Student Services was also established to
explore and oversee specific aspects of the EMSB’s implementation of a violence prevention plan. The
objectives and targets originally set for Goal 4 were revisited and replaced by goals proposed in this
document. These new goals are offered as aternatives that are attainable, measureable and in line with
the MEL S Action Plan for Violence Prevention 2008-2011

In early 2010, a team of EMSB professionas from Pedagogical Services and Student Services
collaborated to ensure that schools were trained and equipped to conduct the Tell Them From Me
(TTFM) online student survey. The survey was designed to provide empirical data on students
perceptions of school climate and school engagement. Schools prepared groups of students (from Grade
4 and up) to participate in the survey.

For the purposes of Goa 4, the TTFM survey promises to provide data that may contribute in informing a
future analysis on such concerns as the nature and frequency of bullying, and orient the selection of
research-based prevention and intervention strategies. It may be important to stress that such a process
requires repeated surveying over a number of years. As well, the TTFM data should not be used
exclusively to evidence the effectiveness or ineffectiveness of violence prevention and intervention
strategies.
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Analysis:

Elementary Students and Bullying:

The overall measures for the year 2010 -2011 on elementary students perceptions of being victimized by
moderate to severe bullying are illustrated in figure 7. The survey identifies moderate to severe bullying
as instances where students have experienced physical bullying more than once a week, or any one of
verbal, socia or cyber bullying every day or amost every day. When compared to TTFM data from
Canadian school boards that match the EMSB socio-demographically, the data suggests that EMSB
elementary students report victimization from moderate to severe bullying at arate that is within or below
the comparative Canadian or replicanorm. The following can also be stated:

STUDENTS WHO HAVE BEEN VICTIMIZED BY MODERATE TO SEVERE BULLYING
GRADE LEVEL 4" Grade 5" Grade 6" Grade
EMSB 28% 25% 20%
REPLICA NORM 30% 25% 23%

EMSB Elementary Students who are victims of bullying
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Figure 7. EMSB Elementary students who are victims of bullying by grade level (TTFM, 2010- 2011).
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With respect to gender differences as they intersect with grade levels, the data also reveal s the following,
asillustrated in figure 8:

STUDENTS WHO ARE VICTIMIZED BY MODERATE TO SEVERE BULLYING
GRADE LEVEL 4" Grade 5" Grade 6" Grade
GENDER Male Female Male Female Male Female
EMSB STUDENTS 30% 25% 25% 26% 20% 19%
REPLICA NORM 29% 31% 27% 24% 23% 22%

EMSB Elementary Students who are victims of bullying
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Figure 8.EMSB Elementary Male and Female students who are victims of bullying by grade level and
gender (TTFM, 2010- 2011).
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High School Students and Bullying

The overall measures for the year 2010 -2011 on high school students' perceptions of being victimized by
moderate to severe bullying are illustrated in figure 9. When compared to TTFM data from Canadian
school boards that match the EM SB socio-demographically, the data suggests the following:

STUDENTS WHO ARE VICTIMIZED BY MODERATE TO SEVERE BULLYING

GRADE LEVEL 7" Grade 8" Grade 9" Grade 10" Grade 11" Grade
EMSB 16% 16% 14% 14% 15%
REPLICA NORM 27% 26% 23% 20% 20%
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Figure 9. EMSB High School students who are victims of bullying by grade level (TTFM, 2010- 2011).
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With respect to gender differences as they intersect with grade levels, the data, aso reveals the following,
asillustrated in figure 10:

STUDENTS WHO ARE VICTIMIZED BY MODERATE TO SEVERE BULLYING
GRADE LEVEL 7" Grade 8" Grade 9" Grade 10" Grade 11" Grade

GENDER Male | Female | Male | Female | Male | Female | Male | Female | Male | Female
EMSB STUDENTS | 19% | 12% 18% | 13% 16% | 12% 17% | 11% 17% | 14%
REPLICA NORM 29% | 25% 28% | 25% 25% | 22% 23% | 18% 25% | 15%
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Figure 10. EMSB High School students who are victims of bullying by grade level and gender (TTFM
2010- 2011.)
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Elementary Students and School Safety:

The overall measures for the year 2010 -2011 on elementary students perceptions of school safety (or
students' feelings of physical safety within the school environment) indicate that EMSB elementary
students, on average, rated school safety at 8.1 out of 10. It also suggests the following, asillustrated in
figure 11.

STUDENTS’ PERCEPTION OF SCHOOL SAFETY BY GRADE LEVEL (rate out of 10)
GRADE LEVEL 4™ Grade 5" Grade 6™ Grade
EMSB 7.9 8.0 8.3
REPLICA NORM 7.9 8.1 8.2

EMSB Elementary Students’ Perceptions of Safety at School

2010-2011

T\

Safety at School

4th Grade 5th Grade 6th Grade
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Figure 11. EMSB Elementary Students’ perception of school safety by grade level (TTFM 2010-2011).
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With respect to gender differences as they intersect with grade levels, the data also reveals the following
asillustrated in figure 12:

STUDENTS’ PERCEPTION OF SCHOOL SAFETY BY GRADE LEVEL (rate out of 10)
GRADE LEVEL 4" Grade 5™ Grade 6" Grade
GENDER Male Female Male Female Male Female
EMSB STUDENTS 7.7 8.2 7.9 8.1 8.1 8.5
REPLICA NORM 7.9 8.2 7.9 8.3 8.0 8.4

EMSB Elementary Students’ Perceptions of Safety at School

10
2010-2011

Safety at School
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Figurel2. EMSB Elementary Students’ perception of school safety by grade level and gender (TTFM
2010-2011).
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High School Students and School Safety:

The overall measures for the year 2010 -2011 on high school students’ perceptions of school safety are
illustrated on figure 13. When compared to TTFM data from school boards across Canada that match the
EMSB socio-demographically, the data suggests the following:

STUDENTS’ PERCEPTION OF SCHOOL SAFETY BY GRADE LEVEL (rate out of 10)

GRADE LEVEL 7" Grade 8" Grade 9" Grade 10" Grade 11" Grade
EMSB 8.3 8.0 8.0 8.0 8.0
REPLICA NORM 7.8 7.8 7.7 7.8 7.9

EMSB High School Students’ Perceptions of Safety at School

w0 2010-2011
L

Safety at School

7th Grade 8th Grade 9th Grade 10th Grade 11th Grade

I EMSB STUDENTS ® REPLICA NORM

Figure 13. EMSB High School Students’ Perceptions of School Safety (TTFM 2010-2011)
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With respect to gender differences as they intersect with grade levels, the data also reveals the following,

asillustrated in figure 14:

STUDENTS’ PERCEPTION OF SCHOOL SAFETY BY GRADE LEVEL (rate out of 10)
GRADE LEVEL 7" Grade 8" Grade 9™ Grade 10" Grade 11" Grade
GENDER Male | Female | Male | Female | Male | Female | Male | Female | Male | Female
EMSB STUDENTS 8.1 8.6 7.7 8.3 7.6 8.3 7.9 8.2 7.7 8.3
REPLICA NORM 8.0 8.0 7.9 8.0 7.5 7.9 7.5 8.0 7.5 8.0
EMSB High School Students’ Perceptions of Safety at School
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Figure 14. EMSB High School Students’ Perceptions of School Safety by grade and gender
(TTFM 2010-2011).
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Current Results
OBJECTIVES Baseline Target ReplicaNorm
2010-2011 2013-2014 2010-2011

1. | To reduce the percentage of elementary | Elem: 26% | Elem: 21% | Elem: 27%

and high school students who are victims

of bullying. Sec: 15% Sec: 10% Sec: 23%
2. | To increase students  setiment of | o 81110 | Elem: 8.6/10 | Elem: 8.0

school safety.

Sec: 8.1/10 Sec: 8.6/10 Sec: 7.8/10

Level of Accomplishment

34 elementary schools and 21 high schools made up atotal of 55 EMSB schools that conducted the TTFM
survey. The rate of school participation appeared to have been strong when considering that the total
figure represented 89% of (or 34 out of 38) EMSB elementary schools, and 78% of (or 21 out of 27)
EMSB high schools.  Student participation in the TTFM survey represented 64% of the EMSB student
population. 79% of (or 3923 out of 4969) elementary students and 56% of (or 5488 out of 9812) high
school students responded to the survey. Overall, the initia findings of the TTFM data allowed us to
establish a baseline for future study and analysis.

The EM SB supported programs and practices in violence prevention, particularly in collaboration with the
CSSS and other community stakeholders, and with emphasis on best practices, early intervention and the
needs of at-risk youth. Meetings were held with the Health and Socia Services Centers with the aim of
improving the integration and consolidation of violence prevention and intervention services.
Representation was secured at several committees, such as: Le comité action 6-12 (CSSS Cavendish), le
Collectif jeunesse de St. Léonard (CSSS St. Michel & St. Léonard), and le Sous-comité harmonisation des
services d'intervention (Agence de la santé et des services sociaux de Montréal). Of main concern wasthe
management of the existing infrastructure between the educational and health sectors (MELSMSSS).
Consultations addressed the need for an effective referral system that can ensure accessibility and delivery
of additional diagnostic and treatment services for troubled youth and their families

The EM SB developed or furthered partnerships with community organizations, government and non-profit
ingtitutions in order to alow for several new services and resources in violence prevention for our
schools:

e GRIS Montreal’s school program, designed to combat homophobic attitudes, was piloted at
Rosemount High School and Laurier Macdonad High School;

o Jeunes Enterprises du Québec's workshops designed to teach youth about the personal and
financial risks of dropping out was introduced to schools such as Cedarcrest Elementary School,
James Lyng High School, Marymount Academy, Rosemount High School, Venture High School,
Westmount Park Elementary School, Westmount High School ,and Willingdon Elementary School;

e Girls Action Foundation presented their violence prevention program at Rosemount High School
and Cedarcrest Elementary School;
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The Trevor Williams Kids Foundation provided anger management workshops to targeted students

at Westmount High School;

e Concordia's Creative Arts Therapies Department provided drama and music therapy programs at
Westmount Park Elementary School, Perspectives 1 High School, and St. Raphael Center;

o Agence Ometz presented to students and teachers at LaurenHill Academy about their newly
developed on-line teen advice web site (TASS!);

o Montrea Alouettes piloted a new mentorship & leadership program and held their publicized jump
- off pep raly at Lester B. Pearson High Schooal;

e Vaorisation Jeunesse - Place alareléve (sponsored by MICC and the City of Montreal) delivered a
summer job program to visible minority students from Marymount Academy, Roya West
Academy, Rosemount High School, Westmount High School and Laurier Macdonald High School;

e The YMCA Pointe St. Charles provided St. John Bosco with specially trained animators to lead a
series of lunchtime cooperative games;

o Le service de palice de la ville de Montréal (SPVM ) introduced the United without violence
program at Edward Murphy Elementary School.

e La Maison des Jeunes de St. Leonard (with the support of EMSB Student Services) successfully
obtained agrant from the “Programme de financement du partage des produits de la criminalité”’ to
hire a community outreach worker for John Paul 1 and Laurier Macdonad High Schools, and
establish a framework for collaboration with francophone schoolsin their territory .

o Child care workers and teachers in the outreach network were provided with specialized non-violent
training for de-escalation and restraining techniques.

o All EMSB schools were provided with training for lockdowns and emergency crisis situations.

o Prevention workshops on cyber-bullying were provided to EM SB teachers and administrators.

o Mestings with the African Canadian Prevention Development Network (ACPDN) were initiated to
explore the potential of a partnership in support of its Family Strengthening program.

o Mestings with Leave Out Violence (LOVE) were initiated to explore the potential of delivering
their services to EMSB schools in the east-end. The EMSB also worked to provide pedagogical and
psychosocial support for students at risk for suspension and in transitioning into the school
community after having been suspended or expelled.

e An Alternative to Suspension program housed at Options 1 was introduced.

o A series of discussions and meetings with the YMCA's Alternative Suspension Program took place

to explore feasibility of their servicesfor targeted sectors at the EM SB.

The attempt to use Lumix software to track manifestations of school violence was considered, but
ultimately rejected as a viable project. Serious concerns were raised with respect to the management and
practical applications of thistype of data collection.

School violence is a public health issue that requires a multi-pronged and long-term strategy. The EMSB
will continue to work collaboratively with stakeholders to develop the capacity of parents, schools and
community to effectively address relevant issues. It will also look ahead to foster partnerships with
outside agencies that specialize in services for at risk or aggressive youth while supporting universal
violence prevention programs for the genera school population. It may also be beneficial to conduct
needs assessments for school administrators and teachers as well as to continue to conduct the TTFM
surveys.
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MELS Goal and Objective(s)

45 Increase the number of students under 20 years of age in Vocational Training (VT)

Context

Vocationa Training is a
viable educational pathway Figure 15. Number of new registrants

for students who are not under 20 years of age in Vocational Training 2008-
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our school board and allows
students to receive their first
diploma.

M English Montreal School Board M Public Network School Boards

The data indicates that the percentage of new registrants in Vocational Training in the EMSB
has been steadily increasing from 2004 to 2008. Despite this steady increase, we find ourselves
below the public network’s (Réseau Public) average for the same time frame.

This realisation has prompted the EM SB to focus on attracting students under the age of 20 who
are currently enrolled in our high schools and adult education centres, as well as those in CEGEP
and/or in the job market.

We recognize that our network requires development in the area of educating our staff, student
population and community of the vocational training opportunities that are available within our
system. Based upon the data provided by the Ministére de I'Education, du Loisir et du Sport
(MELYS), the EMSB’s main focus will be to increase the Baseline Year of 2008 from two
hundred eight (208) by twenty (20) students to achieve our set target of two hundred twenty
eight (228) by the Year of 2014.
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Objective

Current Results

Objective Statements Baseline Target | Board Province
Year Year 2011 2011
2008 2014
1. | To increase by 10% within the next four
(4) years the number of new registrants 208 228 218 *N/A

under the age of 20 using the baseline year
of 2007-2008 (208 students).

*N/A = Not Available

Analysis

Level of accomplishment:

After careful analysis of the data that was extracted by the Information Technology (IT)
department using the JADE-TOSCA database, the EMSB is on track in achieving its target
increase of 10% within the next four (4) years of the number of new registrants under the age of
20 using the baseline year of 2007-2008 from 208 to 228 studentsin 2013-2014.
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Figure 16. # of new registrants in Vocational Training for 2010-2011

The number of new registrants under 20 years of age from the base year (2007-2008) of 208
increased to 218 for the school year of 2010-2011. The following increase of 10 students from

the base year of 2008 to school year of 2010-2011 trandatesinto a4.81%b increase.

The LUMIX system allowing the extraction of datais not available to the AEV'S department at

thispoint in time.
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In 2010-2011, the strategic path taken by the AEVS department was to sensitize the EMSB
stakeholders within our youth sector and provide them with activities that promote Vocational
Training as a viable educational pathway. The primary objective of this strategy was to target the
youth sector students that were enrolled in Secondary IV & V and also registered in the high
school course of “Exploration of Vocational Training”. In addition, the Guidance Counselors,
Y outh Sector Administrators and teachers were all prominent participants in making the following
activities a success. Focusing primarily on this target audience we were able to enlighten all
potential students and stakeholders about the infinite possibilities available to them in Vocationd
Training.

Thefollowing is abrief description of all activities that were organized to meet this strategic goal.

e Secondary IV initiative — Introduction to VVocational Training programs:

The Secondary IV level students were given the opportunity to explore careers which are
available through Vocational and Technical Training. The students participated in
workshops, hands- on simulations and information sessions. This activity gave the
students the opportunity to explore, reflect, and discover various fields that interest them
by accessing pedagogical resources and information. This event is the Adult Education
& Vocationa Services (AEVS) department first contact with high school students and
staff to sensitize them to al that Vocationa Training has to offer. This activity took
place over a two day period and provided the opportunity for over two thousand (2000)
high school students and staff to participate.

e Regional Exploration Activity:

In conjunction with the “ Période d’ expérimentation régionale” initiative of the five
island school boards of Montreal, which took place on March 29, 30 and 31st 2011, the
English Montreal School Board offered a similar experience on March 29" to students
enrolled in the course of EXPLORATION OF VOCATIONAL TRAINING.

The goal of the one day activity was to expose the students of the EXPLORATION OF
VOCATIONAL TRAINING course to the various programs offered in an actua
Vocational Training Centre. Activities included video presentation, hands-on activities,
and interviews with teachers and Vocational Training students. Throughout the day,
students were encouraged to take digital pictures and videos so that they would be able to
upload them onto a Facebook page created to commemorate their visit.

e Career Fair 2010-2011:

The English Montreal School Board organizes an annual Career Fair which provided our
High School students of Secondary V and the Adult Education students with important
educationa information. Participating in the Career Fair provides all of our students
from these two sectors the opportunity to gather information from representatives of our
Vocational Training Centres. This activity promotes Vocational Training as a viable
educational pathway to employment or a continuance to post-secondary studies and
facilitates student in the planning for their future. The AEVS department believes that
Career Fair has a positive impact because it allows for the opportunity to reinforce the
value of Vocational Training as a viable educational pathway and student success. This
activity also took place over a two day period and provided the opportunity for two
thousand three thirty two (2332) high school students and staff to participate.
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At the present time, we do not have in place an analytical mechanism that is able to
provide us statistical data in terms of whether or not these activities have contributed to
the overall increase in the number of new registrants less than 20 years of age in our
Vocational Training sector.

The LUMIX system should be coming on-line shortly (February 2012) for our sector that
will allow for the extraction and analysis of this type of data.
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MISE EN OEUVRE ET PILOTAGE DE LA CONVENTION DE PARTENARIAT
ET DES CONVENTIONS DE GESTIONS ET DE REUSSITE

In March 2010, the school board began the process of drafting its Partnership Agreement (PA). Sub-
committees for each of the 5 goals were set up. These consisted of school administrators, school
board administrators, educational consultants and guidance counselors. Sub-committees met several
times to examine current data to establish the context, prioritize areas of weakness and identify
strategies for improvement. Objectives, smart goas, targets and strategies were written. With the
help of the MELS Partnership Agreement Group (PSG), all our drafts were read and feedback was
provided. Final drafts were re-written and a copy of the final Partnership Agreement was sent off to
MELS on July 1, 2010.

In September 2010, the school board began the process of getting all its schools and centers to begin
the process of drafting up their school Management Educational Success Agreement (MESA). A
team of consultant was organized to assist schools with the writing of the MESASs. Principals
attended workshops offered by the MELS PSG on how to write a MESA. Teams of consultants were
assigned to provide individualized help to schools. At the school level, teams of teachers and
administrators drafted the MESA. Draft MESAs were submitted to assigned consultants to read and
provide feedback. Schools then drafter their fina MESA documents and submitted these to the
school board by June 2011.

Given that thiswas the first year of writing the PA and the school MESASs and given that this process
represented a paradigm shift in the way schools and the school board have handled school
improvement in the past, there were many challenges and successes that arose from the exercise. The
greatest challenge was in the area of writing both the PA and MESAs. Many of the schools, board
administrators and teachers found it challenging to use evidence (data) to inform their decision
making. Formulating these into a very concise document proved to be very difficult.

Some of the successes encountered in the process of writing the PA and the MESAs came directly
from school teams who appreciated the fact that they could use student achievement data (evidence)
as a way to monitor and track student improvement but also the fact that the MESA now provided
the school with a clear focus on the areas that were chosen for improvement.

The availability of data for schools has not been a major issue. All our board school administrators
were trained in 2010-2011 on the use of LUMIX GPI, a data retrieval tool that allows schools and
the school board to collect a variety of data on student achievement. With respect to Goal 4 of the
PA, Most of our school administrators have been trained on Tell them from me, a survey tool that
allows schools to collect “soft data’ on affective domain factors know to have a potential influence
on dropouts.

By the end of June 2011, all but 6 schools had completed a school MESA. Most of these schools
belong to the socia affairs network of schools. The move towards results based management is a
very slow one because it represents a major paradigm shift. It will require many more years to effect
such a change in our board; however, we will stay the course and continue to promote results based
management as a viable strategy in school improvement.
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